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Summary Statement

Over the past four-plus academic calendars at WVU, Nicholas Bowman has taught over
1,900 students across 37 different courses spanning an extreme variety of learners: high school
students, on-campus and online undergraduates, adult learners, corporate and professional
graduate students, research and doctoral candidates, and students from blended intercultural and
international backgrounds on-site in Germany. His classroom experience at WVU has been both
incredibly broad (spanning many different audiences) and intensely deep (all focused around the
general topic of digital and social media). According to Bowman, the breadth and depth has
allowed him to grow immensely as a professor.

His path to the academy was hardly well-travelled, coming from a small rural high school
in Imperial, Missouri (one of the many areas partially destroyed by floods in 1993 and 1995)
with aspirations that barely shot above the bluffs of the Mississippi River. He says school was
more of a distraction from his reality of riding bikes and playing in the woods than something of
any honest interest, and his grades largely reflected this — middle-of-the pack class performance
that was just enough to stay in teachers’ good graces while retaining as little as possible.

This behavior changed little during his early days of university education, where he again
saw the classroom as a “necessary evil” that took away from his time with fraternity brothers and
the sights and sounds of St. Louis (to him, an urban paradise and sensory overload simply not to
be missed for a moment). Again, here he approached his courses with enough interest to stay in
the passing zone, with “C’s earn degrees” as his mantra.

Bowman doesn’t see this laissez-faire attitude as a point of pride, but rather a point of
common connection with his students, many of which adopt a similar approach to education and

often find themselves without another person to encourage them to do otherwise. As Bowman
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thinks back on that young undergraduate “scholar,” he often wonders (a) what was the source of
his apathy and (b) where and how did that apathy change to passion?

Humbly enough, the answer came in the form of role models that, while unremarkable on
first blush, ended up being powerful, inspirational models. They came in the form of Cloyd
Nickless, the nerdy-but-stern chemistry and physics teacher from Windsor High School who
found a way to deprecate himself playfully while appreciating his subject matter reverently,
which invited his students to honor and understand his course content, unfettered by the
intimidation of someone smarter than themselves. They came in the form of Dr. Alan, whose
early discussions of communication theory and research taught Bowman to understand that there
IS a science to human communication, and his stuffed dragon tail Halloween costume only
reinforced his commitment to the instructor immediacy that is key to fostering a comfortable
learning environment.

The roles models came in the form of Judi Linville, his newspaper advisor with the
UMSL student news who pondered retirement when Bowman refused to take his position as the
new Editor-in-Chief seriously, before explaining that she was eager (albeit worried) to see his
energy redirected from the pubs to the press room.

Bowman recognizes that the impact of those who shaped him as a student and later an
academic is as vital a part of this story as his classroom experiences over the years. As varied as
his classroom audiences have been over the years, he has maintained a few common and
consistent themes through them all.

First, he finds it immensely important that students appreciate the course material, not
his position in that material. Thinking back to the professors that most impacted his early

learning and early career, those professors who focused their classes on the course content were
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always more interesting than those professors who demanded rote respect for their positions.
Bowman certainly has a position in his material: He has nearly 50 publications in the area of
interactive media, serves as the incoming editor of Communications Research Reports and the
chair of game studies research at the International Communication Association, gives guest
lectures, provides interviews with the BBC World Service and other news outlets and generally
enjoys a position of prominence within the field of communication studies. But Bowman says
that these activities and positions are meaningless if they don’t impact the students’ lived
classroom experience. He says professors must never forget that during the instructional period,
their chief responsibility is to the individual and collective students in that room. The first stage
in this responsibility is impressing upon students a respect for the discussions and lessons: for
that day, in that moment, for those students. Put shortly, a base commitment to “call him Dr.
Bowman” is far less important (to him and to his students) than a base commitment to the class
discussions.

“Dr. Bowman does more than simply study his field — he lives it, breathes it, and
communicates to others with such fervor that they cannot help but be swept up in the
momentum,” wrote Kevin Knoster, WVU graduate, in a letter of recommendation.

A second theme in Bowman’s courses is that student voices are core class content. The
professors who allowed him a safe space to explore his clunky and half-formed ideas were those
professors who made the most impact on his learning, because the learning process is one of
internal and external dialogue. Good pedagogy requires a recursive dialog between learner,
instructor, and content. One way Bowman models this dialog is by asking students to submit pre-
class questions with the promise that he will personally answer each question and he will

customize that day’s lecture and discussion to incorporate their basic questions, so that students
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can engage and respond to each other around these questions. Such a method ensures a student-
instructor dialog that neither starts nor stops with the course instructor, but rather is guided by his
intervention as needed.

Hosting these dialogs also requires two final lessons in that students experience critical
feedback and students learn how to fail publicly. These two experiences are often not the most
comfortable parts of his courses on first experience, but tend to be by far the most impactful.
Students in his courses receive an immense amount of critical feedback at all stages of the
learning process, because he invites students to invite him in to all layers of their own process.

When students post their pre-class discussion questions, Bowman responds back with
detailed analyses of their questions and the roots of what they are asking — often, the answer is
far longer that the question posed. When students work on early drafts of paper outlines in
Google Docs, he is able to read their in-process writings and offer pointed feedback on each
argument made — pushing them to defend their inclusion of a citation or challenging their
understanding of a theory.

When students present their work in-class, he doesn’t shy away from asking two or three
tough questions designed to shake the foundations of their work and probe their deeper
underlying understandings. However harsh these actions might seem, the trust that he cultivates
with students throughout the year - by encouraging them to respect material over himself, and by
including their voices as prominent features of course discussion — allows him to engage students
on this more critical and developmental level. Bowman’s students understand that while he
critiques them in the classroom, he champions them elsewhere.

Bowman is distinctive and memorable because he relates to his students with an

approachable-yet-critical style of instruction, wherein they can call him “Dr. B” or “Nick” not in
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disrespect but as a measure of their reciprocal and collegial relationship as partners in learning.
His inclusion of student voices as a core component of his courses - online or in-person, small
discussion or mass lecture, with high school students through to adult learners - is an innovative
approach to teaching that allows students to discover their own paths to learning success. In
support of this approach, Bowman encourages the use of communication technologies to
overcome physical barriers to course participation. This is significant because research has
shown the successful integration of communication technology into the classroom provides a
compelling argument for loosening classroom restrictions on seemingly distracting technologies
— the correct guidance can make this technology use meaningful.

Bowman demonstrates his abiding concern for his students in the many ways in which he
provides students with opportunities for more direct student-instructor contact hours, be this
during office hours (usually expanded to include six to 12 weekly hours) or in various online
spaces (such as class Facebook pages). For Bowman , contact rather than content alone is key to
successful education, as these contact points are often the spaces in which students can engage
and overcome their confusions. Bowman tells all of his students that their mentorship
relationship doesn’t have to end with the conclusion of class — this can be evidenced by the
number of former students that stay engaged in his Facebook groups and other digital spaces
long after graduation, as well as continued career discussions that expand far beyond “Can you
write me a reference letter?”

Finally, when students ask Bowman how he has managed to be an outstanding teacher
and do all of the other things expected of him, he simply offers the same words given to him by
his early graduate school advisors: “You should be an academic because you can’t see yourself

not being one.” Passion for students is a by-product of his passion for the academy, and
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Bowman is delighted that so many students have chosen to come along with him on the wild and

bizarre journey of discovering tomorrow’s knowledge, today.
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Philosophy of Education

For just over a decade now — from the start of my graduate studies in 2004 through my nascent
years as an Assistant and then Associate Professor — | have had the privilege of taking leadership
positions in the education of more than 3,000 undergraduate, graduate, and professional students.
During this time | have practiced many styles and formations of education, taking my position
both as the “sage on the stage” as well as the “guide from the side” in working in front of and
partner to students during their academic careers.

For me, teaching has always been a natural and autotelic byproduct of my general interest in
scholarship — I do not separate my teaching and research identities because I draw an immense
sense of inspiration, innovation and energy from each. As an experimental scholar of human-
media experiences, my approach to pedagogy is the same as my approach to research — teaching
must account for the content (stimulus) and the student (organism) in order to understand
the desired learning experience (the response, be it affective, behavioral, or cognitive):

Organism
(Student)

Stimulus Response
(Material) (Experience)

The organism has as much agency, if not more, in the communication process as the stimulus itself.
Thus, it is paramount that we understand the unique role of the organism in the stimulus-response
relationship.

This “S-O-R” model represents the importance of understanding user experiences (here,
conceptualizing “organisms” as human users of a given technology) as key to how we
understand the uses and effects of communication technology. In my teaching, I similarly focus
on the student experience as key to knowing how to best connect students with content at the
cognitive and affective levels so that they can succeed. This learning laboratory — be it physical,
virtual, or hybrid — must be co-constructed to allow for many different configurations of stimulus
(material) and organism (learner) to best realize an intended response (learning objective). This
focus allows me to consider several teaching modalities to find a “best-fit” for each class’s
needs, drawing from oral and visual lectures, hands-on demonstrations, virtual and informal
“chat sessions,” social media debates and discussions, gamification exercises, and a host of other
learning spaces and techniques. In practice, | find myself less committed to a singular stimulus-
response effect and more committed to finding the right combination of material and student to
realize students’ ability to critically apply knowledge — inside and outside the classroom.

As a researcher who analyzes S-O-R models, the objective is to critique and construct
configurations of causal paths that best explain particular responses. In my teaching, I use
formative and summative assessments with my students (using data culled from personal
communications, observations, and student evaluations) to critique and co-construct teaching
strategies. In this way, | ensure that each community of learners benefits from the most effective
learning laboratory for their unique collection of needs. Indeed, | see education as a practice in
equifinality (many paths to a desired end), and my role as educator as passionately aiding
students in building their own paths to knowledge — paths that consider the student’s cultural,
economic, and social worlds and that build knowledge and meaning within them.
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Description of Instructional Responsibilities

Like most faculty members at WVU, my role as a professor requires and allows for me to
wear many different hats — balancing instructional, research, and service roles. For my
instructional roles, I can briefly discuss my role in the classroom (actual and digital), as a site
supervisor (internships and laboratory research), and as a mentor (formally and informally).

In the classroom, | am privileged with the task of generating and delivering new content
to fuel our students’ (and our society’s) growing interest in communication technology. At
WV U, | serve as the primary course instructor for every course that I teach, which includes all
elements of course design (syllabus, scheduling, assignment and reading materials, lecture and
discussion topics, and other multimedia content) and all elements of course delivery (discussions,
lectures, and exams). | develop the eCampus shells for each of these courses, both for online-
exclusive and hybrid (online and offline) course, as | make extensive usage of technology in all
of my courses — including social media platforms (which | administrate and moderate, according
to course policy). | also serve students with expanded office hours during the week, usually
spanning two or three days and often with as many 10 weekly hours available.

As a site supervisor, my role shifts from that of content delivery and discussion to a
more experiential learning format — tasking students with real-world applications of COMM
theory and practice and working side-by-side with them to assess effectiveness. As the director
of social media interns (Fall 2011 to Fall 2015), I work with our rising juniors and seniors on
applying lessons learned in our Digital and Social Media sequence to practice with a real client:
their very own COMM Department. Here, students develop editorial coverage of and
conversation with COMM through our various social media platforms, and | work with students
to supervise their conceptual and operational planning. As a faculty lead in the Interaction Lab
(#ixlab), I founded this working group of researchers in Fall 2011 as an opportunity for
undergraduate and graduate students to be intensely involved with on-going faculty research. In
this role, I work with students on the fundamentals of literature review, data collection, statistical
analysis, and research dissemination (conference posters, papers, and journal publications). We
currently have four full-time Ph.D. faculty and between four and six students each semester.

As a mentor, my role shifts again to work with students, one-on-one, to help then
towards their discrete and unique career goals. These roles are perhaps the most varied of all, as
my students’ aspirations range from community service work to corporate communications to
advanced research careers, and everything in between. For formal research committees, my
primary role is to advise on the proper theory and methods required to execute meaningful
research designs. For the rest of my students (although not exclusive of my formal advising
appointments), my door is always open to talk matters of life before, during, and after college. In
these cases, | often talk about my own collegiate and corporate experiences (spanning wrist-
watch repair to restaurant management, to corporate communications, government relations, and
journalism) so that students can be understand the role COMM can (and can’t) play in their own
career paths.

One of the many reasons why | continue to be so wholly dedicated to WVU is that | have
the opportunity to work with students in so many capacities, and to so many various and
successful end goals. While it can be nigh-impossible for any truly dedicated faculty member to
describe their instructional responsibilities in short-form, I do hope that this document provides
an insight into my pedagogical responsibilities.
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List of Courses Taught

Undergraduate Courses

Semester Course Course Title # Enrolled
US11 COMM105 Introduction to the Mass Media 17
FS11 COMM105 Introduction to the Mass Media 326
FS11 COMM?293H Honors Seminar: Social Media in the Workplace 20
SS12 COMM105 Introduction to the Mass Media 332
usi2 COM492 Directed Readings: German Culture (SPICE) 9
usi2 COM493 Special Topics: Media Psychology and Influence (SPICE) 9
FS12 COMM105 Introduction to the Mass Media 340
FS12 COMM335 Social Media in the Workplace 34
SS13 COMM335 Social Media in the Workplace 36
Usi3 COMM335 Social Media in the Workplace (online) 13
Usi13 COM492 Directed Readings: German Culture (SPICE) 6
Usi13 COMA493 Special Topics: Media Psychology and Influence (SPICE) 6
FS13 COMM105H Introduction to the Mass Media (Honors) 20
SS14 COMM335 Social Media in the Workplace 36
SS14 COMMA425 Computer-Mediated Communication 31
usi4 COM492 Directed Readings: German Culture (SPICE) 7
usi14 COM493 Special Topics: Media Psychology and Influence (SPICE) 7
FS14 COMM105 Introduction to the Mass Media 338
FS14 COMM105 Introduction to the Mass Media (online) 31
FS14 COMMA405 Effects of Mediated Communication 25
SS15 COMM105 Introduction to the Mass Media (online) 40
SS15 COMMA405 Computer-Mediated Communication 35
usis COMMA405 Effects of Mediated Communication (SPICE) 9
uUsi15 COMM424 Advanced Intercultural Communication (SPICE) 9
FS15 COMM105 Introduction to the Mass Media (online, ACCESS WVU) 16
FS15 COMMA405 Effects of Entertainment Media 25

SPICE refers to the Summer Program in Communication in Erfurt, our COMM Study Abroad Program.
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Graduate Courses

Semester Course Course Title # Enrolled
SS12 COMMG693I Introduction to the Mass Media 5
usi12 COMM®693K Social Media and Instruction (online) 10
FS12 COMM®693K Social Media in the Workplace (online) 20
SS13 COMM®693I New Media & Society 10
SS13 COMM®693K Social Media in the Workplace (online) 3
FS13 COMMG693L Social Media in the Workplace (online) 6
FS13 COMMG93N Effects of Entertainment Media 16
SS14 COMM®693V Social Media in the Workplace (online) 7
SS15 COMM®693D Experiments and Causality 14
FS15 COMMG693N Effects of Entertainment Media 14
FS15 COMM691W Social Media Management (online) 23

2.2.  Summary of Advising Roles

COMM Ph.D. Committees
e Member, Shaun Anderson (Defense expected, May 2016)
e Member, Alexander L. Lancaster (Defended Spring 2015)

COMM M.A. Committees
e Chair, Lea Schlue (Defense expected, May 2016)
e Chair, Gregory A. Cranmer. (Defended May 2012)

COMM Undergraduate
e James Abdallah, McNair Scholars Program, 2014-2015

External Reader/Outside Graduate Student Committees

o Kelly Williams (M.S.J., Reed College of Media, WVU), Defense expected May 2016

Maria Cipollone, (Ph.D. Communication, Temple University), Defended November 2015
Brittany Furbee (M.S.J., Reed College of Media, WVU), Defended, April 2015

Laura Conlin (Ph.D. Communication, University of Alabama), Defended, January 2015
Matthew McNally (Ph.D. Psychology, WVU), Defended, Spring 2014

e Brett Wilson (Ph.D. Political Science, WVU), Defended, May 2014

e Allison Schenk (Ph.D. Psychology, WVU), Defended, March 2014

e Elizabeth Delon-Kwolek (M.S.J., P.l. Reed School of Journalism, WVU), Defended, May 2013
e Maggie Matsko (M.S.J., P.l. Reed School of Journalism, WVU), Defended, May 2013.

National Communication Association
e Doctoral Honor’s Seminar, Faculty Mentor (Mass Media Track), Summer 2014
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Summary of Numeric Course Evaluations

“Teaching “Overall Rating” “Overall

Term Course # Course Title Effectiveness” Learning”
usi11 COMM105 Introduction to the Mass Media 5.00 4.80 4.60
FS11 COMM105 Introduction to the Mass Media 4.57 4.59 4.40
FS11 COMM293H Honors Seminar: Social Media in the Workplace 4.62 4.62 4.50
SS12 COMM105 Introduction to the Mass Media 4.37 4.36 411
SS12 COMMGB93I Introduction to the Mass Media 3.60 3.40 4.00
Us12 COMMG693K Social Media and Instruction Assessment not performed/no data returned
FS12 COMM105 Introduction to the Mass Media 4.57 4.67 4.50
FS12 COMM335 Social Media in the Workplace 4.64 4.64 4.64
FS12 COMM693K Social Media in the Workplace 5.00 5.00 5.00
SS13 COMM335 Social Media in the Workplace 4.60 4.40 4.53
SS13 COMM®693I New Media & Society 4.00 3.80 4.00
SS13  COMMG693K Social Media in the Workplace 5.00 4.50 4.00
Us13 COMM335 Social Media in the Workplace (online) 4.89 4.89 5.00
Usi3 COMMA492D SPICE (German study abroad) 4.67 4.67 4.67
FS13 COMM105H Introduction to the Mass Media (Honors) 4.65 4.65 4.41
FS13 COMM®693L Social Media in the Workplace 5.00 5.00 5.00
FS13 COMMG693N Effects of Entertainment Media 3.30 3.10 3.40
SS14 COMM335 Social Media in the Workplace 4.62 4.62 4.67
SS14 COMMA425 Computer-Mediated Communication 4.67 4.67 4.67
SS14  COMM693V Social Media in the Workplace (online) 4.67 5.00 5.00
us14 COMM335 Social Media in the Workplace (online) 5.00 5.00 5.00
usi4 COMM335 Social Media in the Workplace (online) 4.75 5.00 4.75
FS14 COMM105 Introduction to the Mass Media 4.82 4.81 4.68
FS14 COMM105 Introduction to the Mass Media (online) 4.50 4.50 4.50
FS14 COMMA405 Effects of Mediated Communication 493 4.79 4.64
SS15 COMM105 Introduction to the Mass Media (online) 4.75 4.46 4.23
SS15 COMMA425 Computer-Mediated Communication 4.70 4.70 4.60
SS15  COMM®693D Experiments and Causality 3.56 3.75 4.11
Usi15 COMM335 Social Media in the Workplace (online) 5.00 5.00 5.00
Usi15 COMM335 Social Media in the Workplace (online) 4.75 5.00 4.75

CATEGORY AVERAGE (unweighted): 4.59 4.57 4,53
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Course Spotlight: COMM 105

Since Summer 2011 (my first semester teaching at WV U), | have been intimately involved in the
further development and evolution of our Department’s core Introduction to the Mass Media
course, COMML105. This course is designed to introduce our students to the core theories and
studies related to how individuals use and are effected by mass media — theories and studies
central to my own identity as a scholar. | have taught this course in several different formats:
short-term and long-term lectures, Honors-formatted small group discussions, hybrid and online
(via eCampus), and for various student audiences (high school students in Access WV U,
undergraduates, and adult learners in the Regents degree program).

As part of my duties as course coordinator (a title I have since shared with colleagues in the
department, such as Dr. Elizabeth Cohen), one of my chief responsibilities was to update the
content of our course — based on my own expertise as an active media researcher (and former
media professional). This updating process took the form of first revising the course reader with
advanced research and theory (consulting with colleagues internally) and eventually, working
with colleagues from two other Universities (Dr. David Westerman of North Dakota State
University and Dr. Kenneth Lachlan of the University of Connecticut) to write a new textbook
for the course, “An Introduction to Computer-Mediated Communication: A Functional
Approach.” The shift in focus to computer-mediated communication was more than a semantic
one for the textbook title, but was meant to represent perhaps one of the most dramatic shifts in
the course focus: away from a traditional and “pure” mass media focus and into a more
integrated digital and social media focus. This shift was necessary to represent a growing
interactive media landscape in which the individual media user is less a passive consumer and
more an active participant and co-creator of content. A result of this shift was a course design
that features five core learning modules, one that introduces students to the basics of
communication technologies (traditional mass media and emerging social media), and four that
focus on using those technologies for information, relationships, persuasion, and entertainment.
Notably, this shift was also aligned with a Department initiative to introduce several Areas of
Emphasis (AoE) for COMM majors, including the nascent Digital and Social Media AoE.

The revised course synopsis — which anchors all of the different version of the course that we
teach now:

“The study of media is a focus on how the many different channels of communication influence the
creation and reception of messages. From a set of cave paintings found in the caves of France 15,000
years ago to the smartphone likely in your pocket right now, humans have learned how to use the tools
at their disposal to communicate with one another. It is this mediated communication — communication
via tools — that allows us to get information, form relationships, persuade each other and entertain
ourselves in our leisure time. Moreover, as our communication tools become increasingly digital and
networked, we are able to satisfy each of these goals on demand and beyond the constraints of space-
time.

The economy of the third millennium is marked by a focus on information, and in this knowledge
economy the importance of having a broad and deep knowledge of communication is increasingly
paramount to success. This course will guide students to a deeper understanding of the role of media in
the communication process, and will introduce students to the basics of technology’s role in this
process. Information is all around us, and in COM105 we will learn how to navigate this environment.”
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Social Media to Enhance Mass Lecture

As a natural extension of the overall philosophical shift in the focus of COMM105, one of the
core instructional changes was to emphasize and implicate the potential for social media
technologies to aid in class learning. As early as Summer 2011, | created an official Facebook
page for the course (https://www.facebook.com/groups/W\VUComm105/) to use a voluntary
supplement to the (at the time) mass lecture format of the course. From that original 17-student
summer course, the Facebook group now has over 1200 students and five administrators (other
faculty and graduate teaching assistants), with many students electing to remain in the group
long after having completed COMMZ105 — often times, responding to current students comments
and posting information about media- and technology-related news and career opportunities.

Screenshot of COMM105 Facebook group membership, as of 24 November 2015

& C A [ https://www.facebook.com/groups/WVUComm105/members/

[ f] | Nick  Home
ol COMM105: Introduction to the Mass Media

Edit Profile

FAVORITES
(&) News Feed v
Messages 20+
[2a] Events

€D Eastern Communic... 8
- WVU - Communicat... 2
® WVUCOM105 Hig...

] saved 5

PAGES Discussion Members Events Photos Files
* ICA Game Studies 6

¥ Ppages Feed 20+
ﬂ Like Pages

Members 1,271 Admins 5 Blocked 13 Default v + Add Find a Member
From a pedagogical perspective, the purpose of this Facebook page was to create an additional
space for potential learning — a “persistent classroom” by which students could engage content,
each other, as well as their instructors outside the format restrictions of a large lecture hall. To
protect all students’ Family Educational Rights and Privacy Act (FERPA) rights as well as their
general personal choices, these groups are not public (students must request access) and students
are never required to join them. No course credit or incentive is given to encourage student
participation, and the Facebook discussions are treated as a separate study and discussion place
from the main course lectures. In short, the Facebook group is used as a tool to allow students to
engage in a space already native to their daily lives: social media.
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May 2015: West Virginia University, Classroom Technology, Discretionary Grant, $1000

GUEST LECTURES

10 November 2015: Guest Lecture, West Virginia Wesleyan College, Computers and You
22 July 2015: Workshop co-host, Unviersitat Cologne, Media, Morality and Social Norms
16 June 2015: Guest Lecture, Unviersitat Erfurt, Children and Media

05 June 2015: Guest workshop, National Chiao Tung University (Taiwan), Designing
(Interactive) Research on Interactive Media

06 October 2014: Guest Lecture, Ohio University, “Media niche theory and social media
(non)-competition™

25 June 2014: Guest Lecture, Universitat Erfurt, Demonstrating a test of Moral Foundations
Theory

08 April 2014: Guest Lecture, Boston University, Novel approaches to Mass
Communication Research

20 February 2014:Guest Lecture, West Virginia University Pl Reed School of Journalism,
“Introduction to survey research”

5 February 2014: Guest Lecture, West Virginia University Pl Reed School of Journalism,
““Using social media in the research process” for SCTM421

30 September 2013: Guest Lecturer, University of Toronto, “The player, playing the play”
for undergraduate CCT385

02 July 2013: Guest lecturer, Unviersitat Erfurt, Media, Morality and Values.

1x Semester: Guest Lecturer, West Virginia University, “Computer-Mediated
Communication” for undergraduate COM100

16 April 2013: Guest Lecturer, West Virginia University Pl Reed School of Journalism,
“Social Media™ for undergraduate JRN101

05 March 2013: Guest Lecturer, University of Kentucky, “Careers in Social Media” for
graduate Communication course

08 November 2012: Guest Lecturer, University of North Carolina- Chapel Hill, ““Psychology
of Digital Games” for graduate Human/Technology Interaction course

30 August 2012: Guest Lecturer, Louisiana State University “Applying and extending Social
Cognitive Theory to media research” for graduate Communication Theory

03 November 2011: Invited lecturer, Advertising 287 “Principles of Advertising”, West
Virginia University, What can be social about capitalism?: Using social media to reach new
markets

29 September 2011: Invited lecturer, Sports Management 487 “Contemporary Issues in
Sports Management”, West Virginia University, "That's what Ochocinco said!": The role of
social media in connecting fans to the athletes they love

March 2011: Guest Lecturer, Louisiana State University “Applying and extending Social
Cognitive Theory to media research” for graduate Communication Theory course

31 March 2011: Invited lecturer, Introduction to Human Communication, Young Harris
College, “How do we use media?”

Spring 2010: Invited lecturer, Introduction to Psychology, Young Harris College, “Early
childhood development”

February 2009: Invited presenter, Michigan State University, “Being a CAS teaching
assistant: An interactive discussion”
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